After the Neals, like an increasing number of black families, left Buxton in 1916 for Cedar Rapids and other parts of Iowa and the Midwest, Dorothy, her brother Harry, and other black children like them began to notice that their educational experiences in Buxton had differed greatly from those in other towns in Iowa. Racial tensions and racial discrimination in education and employment were more obvious in towns elsewhere, and black teachers were extremely rare. 1 In interviews conducted in the 1980s, many former Buxton residents spoke of their lives and education in the context of their personal and collective experiences before, during, and after their time in Buxton. Always conscious of life for African Americans outside Buxton, both within and beyond Iowa's borders, African Americans from Buxton realized that although Buxton was not perfect in regards to race relations, it was indeed a utopia relative to places in other parts of the United States and places to which they later migrated. For example, former resident Charles Taylor remembered that his grandparents received the education in Buxton that they had been denied in Virginia. Taylor also pointed out that his grandparents had a difficult time adjusting to the racial climate in Buxton because in the South they did not believe that whites could be trusted.
2 Another former Buxton resident recalled, "Buxton was a good place to live. . . . They were good times. Then we moved to Des Moines and stepped back one hundred years."
3 Former residents' statements contrasting Buxton with places with more tense racial conditions were not limited to working conditions; Dorothy Collier remembered of her school days in Buxton, "We were all mixed together. I couldn't understand the prejudice when we moved to Cedar Rapids when I was nine." 4 At a time when Jim Crow reigned supreme in the North and the South, the residents of Buxton carved out a space for themselves where African Americans and European Americans worked side by side as laborers and professionals. In Buxton's schools, expressions of white supremacy and racial tension were relatively rare. Buxton was one of a few towns in Iowa that employed African American teachers in racially integrated schools before the 1940s, and it was possibly the only town to employ more than one African American teacher in its schools simultaneously. 5 Buxton's schools and black teachers left the imprint on the minds of Buxtonites that blacks and whites could learn, work, play, and live together with little fear of racial hostility.
INTEGRATED SCHOOLS and the practice of welfare capitalism fostered the idea of Buxton as a racial utopia from the town's inception. In 1900 the Chicago and North Western Railroad moved its Consolidation Coal Company (CCC) from the town of Muchakinock, Iowa, in Mahaska County to Buxton in Monroe County. 6 The town of Buxton was typical of many other coal-mining towns in that the CCC developed a paternalistic system of welfare capitalism. 7 The CCC owned most of the property in the unincorporated town. Without incorporation, residents did not elect town officials. Elected county officials supervised those affairs that the CCC did not. For the town's first seven years, white Buxtonites barred blacks from the For assessments of "good schools" among free blacks in the antebellum United States, see V. P. Franklin, Black Self-Determination: A Cultural History of AfricanAmerican Resistance, 2nd ed. (Brooklyn, 1992), 4. Sarah Lawrence Lightfoot also applied the model of the "good schools" to black and non-black schools in The Good High School: Portraits of Character and Culture (New York, 1983 town's ruling body, the Buxton Mining Colony. 8 In 1907 an observer from the Southern Workman described Buxton as a place ruled paternalistically, but where blacks hoped to uplift themselves through education and work.
9 Such paternalism within company towns was quite common. 10 In the spirit of welfare capitalism, three schools, two YMCAs, a company store, shops, and a host of other institutions were developed to keep workers or their families from being idle for too long. Residents also established their own institutions, including churches, Masonic orders, local affiliates of the Iowa State Federation of Colored Women's Clubs, athletic teams, and musical organizations.
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The world that black and white Buxtonites and the CCC created functioned to prevent the racial friction that could result from labor shortages, segregated schools, and limited recreational facilities.
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The opening of the Chicago and North Western Railroad's mines in Muchakinock (1881) and Buxton (1900) total population of 5,000 in 1905, 2,700 were black. 13 The migration of African Americans to Buxton, like that to coal mines in West Virginia, "was neither rural to urban nor rural to rural, but rather rural to rural-industrial."
14 African Americans who migrated to Buxton from states such as Virginia, Missouri, Alabama, and Tennessee often forged new class alliances that crossed racial lines and created an atmosphere based on racial cooperation and mutual respect.
Schools helped the children of African American migrants to Buxton make the transition from "peasants to proletariat." 15 the time of their migration, federal troops had been withdrawn from the South, planters had regained control of southern governments, and African Americans had lost substantial control of their rights to labor negotiation and education. As James Anderson points out, blacks lost economic and political power after Reconstruction, and in turn they "lost substantial control of southern educational institutions especially in the public sector, and the shape of their education took a different turn." 16 Poor working conditions, the co-opting of southern education, the looming threat of white mob violence, and the purposeful diversion of financial resources away from black schools focused on classical training served as push factors in the trickle that later developed into a broad stream during the Great Migration of African Americans from the South to the North. 17 Besides, southern whites' use of education as an instrument of racial, economic, and political subordination contradicted the liberation, social advancement, and self-determination blacks had sought for themselves. 18 In the late nineteenth century and the first decade of the twentieth century, small rural northern towns such as Buxton offered African American children educational opportunities equal to that of whites rather than schooling that perpetuated racial hierarchies, with poor whites one stratum above all blacks regardless of class or education. As news from the North spread along African American kinship networks, the promise of equal educational opportunities became one of the reasons families with children came to Buxton. Extended black kinship networks, which included children too young to work in the mines, also played an important role in the CCC's decision to provide schools. 19 Black men recruited to work for the company settled down and sent for their wives, sisters, mothers, and a host of other relatives to join them. Schools gave southern black parents incentive to migrate to communities where a formal education for their children might help break the cycle of sharecropping or the exploitation of child labor and convict leasing. The CCC might not have built permanent schools if such kinship networks, which included children, had not been in place.
20 Schools reduced cases of truancy, imparted the company's unwritten policy of interracial cooperation, and kept children busy and out of trouble.
The state's elimination of racial segregation in its schools in the 1860s and 1870s was one of several reasons blacks came to Iowa and Buxton. African Americans in Buxton, like others in the coal mines of southern West Virginia, "faced fewer incidents of mob violence, fewer debilitating forms of labor exploitation, and, since they retained the franchise, fewer constraints on their exercise of political power" than blacks outside Iowa. 21 The lives of African Americans in Buxton were different from those in southern coal mining communities in one major way-there was no state-mandated system of segregated education in Iowa.
By 1900, Iowa had long settled the debate over racially segregated schools, at least according to the letter of the law. 22 In 24 The debate over segregated schools came to a head in Muscatine and Keokuk when African Americans sought to enroll their children in grades beyond those offered at African American schools. In 1868 the Iowa Supreme Court struck down racial segregation in a 2 to 1 decision; however, white Iowans challenged the constitutionality of desegregation twice more in the nineteenth century before the courts settled the debate. 25 Some historians have celebrated these decisions as the end of school segregation in Iowa. Unfortunately, while black students could attend desegregated schools, whites in most Iowa towns barred African American teachers who had taught in all-black schools from teaching in desegregated schools. 26 After legally sanctioned separate schools for African American children disappeared, race-based discriminatory residential patterns emerged in towns with relatively large African American populations. Des Moines, and later Waterloo, were the most obvious examples: most African Americans lived in the Center Street area of Des Moines and in Waterloo's East Side Triangle.
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Because children attended schools closest to their homes, residential segregation meant segregated schools. Despite its reputation, Buxton had its own race-based residential segregation. Shortly after the CCC established Buxton, two all-white suburbs, East and West Swedetown, developed on the outskirts of Buxton proper. Buxton's two predominantly black schools were in Buxton proper, and its predominantly white school was in East Swedetown. The racial demographics of Buxton's schools reflected the demographics of the adjoining neighborhoods.
Despite a steady increase of European immigrants in Buxton over the years, and the growing divide between African Americans and European Americans in social activities, two of Buxton's three schools remained mostly African American and all three were racially integrated. The number of African Americans enrolled in the Swedetown School cannot be determined, but its racial composition would have reflected the racial population of East Swedetown. Swedetown School was predominantly European American, but as one former student remembered, "there were some colored that went over there, the ones that lived" within short walking distance from the school. 28 The composition of the two schools in Buxton proper appears to have been predominantly African American. Although all three schools were racially integrated, two former students remembered that some whites in West Swedetown walked clear through Buxton proper to attend the school in East Swedetown. Some whites, to be sure, were afraid of blacks and chose to walk past Fifth or Eleventh Street schools to East Swedetown. 29 At best, blacks and whites might have agreed that parents had the right to choose which school their child attended.
Furthermore, contrary to some informants' claims that the schools were completely integrated, several students and one teacher recalled that the Fifth and Eleventh Street schools employed all African American teachers and the Swedetown School employed all white teachers. Although African Ameri- BUXTON SCHOOLS were somewhat of a northern anomaly and an anomaly among schools in other coal mining communities with regard to their treatment of African Americans; however, Buxton's schools shared characteristics of both northern urban and southern rural schools. 32 Although most Iowa towns prohibited African American teachers from teaching in racially integrated schools, ample opportunities existed for African American women and men to teach in Buxton. African American teachers taught both white and black children and had little reason to protest racial injustice in the context of their immediate environment.
It is not clear whether people in Buxton favored completely racially segregated schools. The development of East and West Swedetown and the Swedetown School suggests a combination of prejudice and the desire to recreate an ethnic community among Buxton's newly arrived immigrant population. 33 Some African Americans in northern cities openly opposed school desegregation because they feared that black teachers, whom school officials barred from teaching white children, would lose their teaching jobs. 34 That is what happened even in Iowa, 40 In most years, the CCC and the county school board employed an equal number of black and white teachers in an effort to perpetuate the town's relative equality. Buxton schools employed approximately 10 to 12 teachers, at least 6 of them African American during any given year. 41 memoirs, London remembered that some 13 African American teachers taught school in Buxton during the town's existence. 42 Some of them stayed in Buxton for a year or two and then found work in other states. Nell Leftridge moved on to take a job at Bishop College in Texas, and Nora Harris moved to New Jersey to teach. 43 Others, such as Minnie London, Grace Harris Potter, and Georgia Blackburn, worked for the CCC for more than five years. Whether teachers remained in Buxton for one or five years, the community provided a rare opportunity for Buxton's African American teachers to challenge the racial and class prejudices of its black and white students. Consequently, Buxton's school-age residents learned what it took for the races to have a relatively equal and interdependent relationship.
African American teachers in Buxton possessed the credentials and demonstrated the teaching skills to challenge white stereotypes concerning African American and women's intellectual inferiority to white men. Some African American teachers in Buxton had earned credentials that greatly exceeded the minimum state requirements. During much of Buxton's existence, all teachers in Iowa were required by law to have earned a teaching certificate by passing an examination administered by the State Board of Educational Examiners after graduating from high school and securing a strong teaching recommendation. 44 Colleges and universities throughout the state also granted teaching certificates along with bachelor's degrees. Georgia Blackburn, a longtime teacher who later became principal of Buxton School #1, had graduated in 1902 from Penn College in Oskaloosa, Iowa. A college administrator described Blackburn as "a student of fair ability" who "since graduation has been teaching and has met excellent success."
45 Ina Lafayette also 49 Other Buxton teachers, such as Beatrice Terrell, had only completed high school in other Iowa towns. 50 Still, these teachers' credentials not only demonstrate that Buxton students probably received an education equal to that of other students in Iowa; they also showed residents of Buxton at the time that African American women and men possessed the intellectual ability to compete with European Americans, thus cementing the idea of racial equality in the town.
African American teachers in Buxton sought out opportunities to develop their teaching and administrative skills. lack of power and control in the association, Buxton teachers probably used its conferences to establish pipelines through which they could send their most promising students on to high schools throughout the state.
Of particular interest to London and her cohorts at the 1911 Iowa State Teachers Association meeting was the speech given by Booker T. Washington, who despite his most famous pronouncements, found that Buxton's schools were social institutions where blacks and whites could work toward "mutual progress." 57 Principal of Tuskegee Institute and the most influential African American educator in the first 15 years of the twentieth century, Washington was often consulted on matters concerning African American work, political participation, and education in the North and South. Just as he had in his previous talks in Iowa, Washington suggested that African Americans could benefit more from the southern economy than from the northern one. 58 In fact, in several public speeches, Washington urged northern whites to discourage African American migration to the North.
Washington chose this particular occasion to deviate slightly from his more widely known mantra, acknowledging that "in certain industries, as in mining, it is possible for the Negro to succeed in a state like Iowa," an obvious reference to Buxton. Washington had, in fact, visited the CCC town of Muchakinock in 1899 and had been impressed by the town's social and economic efficiency. 59 But, he continued, "in a larger sense, the colored people are best adapted to agricultural life, and the average southern state furnishes them with a greater opportunity than Iowa as land is one-quarter as cheap in the South." 60 Although he clearly did not advocate a mass African American migration, Washington conceded that African Americans found better opportunities in Buxton than in the northeastern states. 61 Perhaps Buxton teachers attending the 1911 conference took Washington's point about mining towns as an affirmation of their efforts to provide Buxton children with one of the best educational opportunities for African Americans in the state.
OVERLOOKED PORTIONS of the interviews conducted in the 1980s with former Buxton residents offer information on the organization of Buxton's schools and the day-to-day activities that took place within them. Classes met eight months out of the year for approximately six hours each day. Students walked to school. Occasionally, deep snow prevented students from walking to school and classes were cancelled. One spring a tornado swept through the outskirts of town and schools were dismissed. Teachers divided their classes by grades. Each teacher taught two grades; there was no kindergarten. According to Gertrude Stokes, who attended Fifth Street School through the eighth grade, children in grades 1-4 attended classes downstairs while children in grades 5-8 were upstairs. Sources do not reveal how often grade reports or report cards were issued; however, Herman Brooks recalled that students received "Ps" for poor or "Fs" for fair. 62 During recess and lunch, black and white students regularly ate and played together, in sex-segregated rather than racially segregated groups. Lara Wardelin, Hucey Hart, and Charles Lenger all remembered that black and white children played together at school, and on occasion outside school. They did segregate by gender, however. On the schoolyard, boys played baseball and marbles, while girls played hopscotch and jump rope. 63 It is unclear whether sex segregation was imposed by regulation or by choice. Inside the classroom and in most other school activities, however, even this division seems to have disappeared.
Unlike in the South and portions of the North, the racial makeup of Buxton's staff and student body played little or no role in the county's or CCC's allotment of resources to Buxton's schools. All of the schools in Buxton likely had equal resources and similar structure. Schools took the name of the street or the part of the town in which they were located. All were fourroom, two-story structures with two rooms upstairs and two rooms downstairs. There was no auditorium or central meeting room. Large events, such as assemblies, were held in the YMCA because the schools had no room large enough to hold all students at once.
Buxton's schools were crowded. 64 Several accounts in the Bystander noted that the classrooms in Buxton were filled to capacity "especially at the lower grades." Alex and Agnes Erickson, who attended school in Swedetown, remembered that there were about 50 students per class. In 1917 Dr. F. F. Walker visited Buxton and suggested the development of a parentteacher association because the schools were "overcrowded" and needed more teachers. A report by a joint committee of the United Mine Workers, the Iowa Coal Operators Association, and personnel chosen by the Superintendent of Public Instruction, published in the United Mine Workers Journal, echoed Walker's concerns. The report declared that schools in Buxton and other Iowa mining towns "were overcrowded and badly in need of additional teachers, more classrooms, and better textbooks." Similar reports led to legislation that increased state support to camp schools and helped to relieve the burden of unequal tax revenues. 65 Despite their overcrowded classrooms, black and white teachers served as important points of contact for parents to remain informed about their students' progress and development. This shaped parents' perception that black and white teachers cared equally about their students. Several former students remembered that teachers constantly kept parents abreast of what was going on in the classroom. Jacob Brown, who attended Eleventh Street School, remembered that "if you didn't learn, your teacher went to your parents and from there on in you would learn something, because if you did not learn, the teacher had a right to see that you did." Marjorie Brown's parents would scold her if she couldn't tell them what she had learned in school. On the other hand, Elmer Buford and Harold Reasby recalled that their parents did not seem very interested in "the happenings" of school, although the teachers kept parents notified of their children's progress. 66 Lola Reeves, an African American teacher, remembered that some children brought punishments upon themselves, and "parents would come to the school because the student did not tell the entire story." 67 The depth of parents' concerns about their children's education varied from home to home; however, the value that teachers placed on doing their job is clear. Teachers believed that parents, regardless of race, should be informed about their students' intellectual growth.
Students who did not complete their work or stepped out of line with a teacher were often punished or received beatings. Such discipline was apparently handed out equally, although black teachers seem to have physically punished only black students and white teachers physically reprimanded only white students. Earl Smith, a white student who attended the Eleventh Street and East Swedetown schools, remembered:
When we went to class we stayed in our own seats [.] See it was just the two classes, half of us there seventh and the other half eighth. Everybody took a book and you read a whole paragraph. Teachers in Buxton challenged their students to master the broad range of subjects necessary for pupils to move to the next grade. Charles Lenger remembered that Georgia Blackburn "was an excellent teacher that I recall and we had different programs we had to do and we were taught things as our grade." Mrs. London, Miss Dimitri, Miss Golds, Miss Baxter. Buddy let me tell you, you stayed there until you learned! They didn't pass you just because you got too big for the seat. They set you on the bench, and you still stayed in the same class. But when you come out of there, you knowed your [stuff] . If you was in fifth grade, you knowed everything that you could learn in the fifth grade. 70 Only a few sources reveal the specific content of the curriculum in Buxton's schools. Former students and teachers who mentioned the curriculum usually talked about learning math, spelling, reading, and writing. Charles Taylor, who attended Fifth Street School, remembered, "The biggest thing that they taught [were] reading, writing, and arithmetic and a lot of history, geography, a lot of religion that's about [all] ." Earl Smith remembered that, in addition to the three Rs, students learned "hygiene, civil government, history, [and] geography." And on one occasion, Minnie London used a traumatic event to teach science and nature. After a tornado stormed through the outskirts of town, London wrote, "we went out for a lesson in nature study." 71 In general, the curriculum was apparently similar to that taught in other Iowa common schools.
Neither the racial demographics of Buxton's students nor the presence of black teachers influenced the formal curriculum enough to include African American history or literature. taught him and his siblings about African American history. Taylor stressed that his grandparents, who had been slaves, told them about their and others' experiences during slavery. 73 Manual training and vocational education also appear to have been absent from the curriculum. On occasion, representatives from Tuskegee Institute and Piney Woods Country Life School in Mississippi visited to recruit students, and individual townspeople offered manual training classes through the YMCA. 74 But children learned much of what they came to know about work from parents, relatives, and employers. For example, middle-and working-class girls of both races learned to cook, clean, and care for children from female family members. And miners often took their sons, nephews, and other younger relatives to the mines when they turned 14 to learn the ins and outs of coal mining. Several Buxton residents recalled assisting their fathers in the mines until they were old enough to work with little supervision. Working-class male children were more likely to leave school by age 14 to work in the mines. If families needed to supplement their income, both girls and boys left school to work in town. 75 73. Charles Taylor, interview. Black Buxtonites were not the only people to educate their young people about a past that reflected the unique experiences of their racial or ethnic group: older white Buxtonites imparted similar knowledge to their children. Among Buxton's Swedish population, teachers held summer school where instruction was in Swedish only. Some Swedish students referred to school during the regular school year as English school. On the other hand, school subjects such as English and math prepared girls and boys to work as sales clerks, stock workers, and small business owners. The CCC's board members also thought that the presence of educated miners reduced the number of accidents in the mines. Some students learned trades through YMCA classes in millinery, furniture building and repair, and carpentry. Other students, such as Edward Carter and William Brown Jr., who became members of Buxton's emerging black middle class, worked in the mines or at the Monroe Mercantile Company during the summers to pay for advanced education outside Buxton. Some African Americans, such as W. H. and A. E. London, took advantage of the savings plan initiated by the CCC superintendent and saved enough money and acquired enough property to leave the mines and start businesses. The presence of black middle-class youngsters in the mines, however, was rare. Black workingclass Buxtonites were much more likely to work in the mines. 76 Boys from working-class families rarely stayed in school beyond age 14. In the early twentieth century, many parents saw little utility in educating their sons beyond the primary levels. Boys often went to work to supplement the family income. Girls who attended the upper grades and secondary school added to the family income by obtaining a teaching license. 77 Harold Reasby remembered that parents were generally more interested in their children becoming old enough to work than in furthering their education. In his home, family members only discussed the value of education in relation to work and the immediate needs of the household. When the children became a certain age, work was more important than school. 78 Parents' attitudes concerning the relationship between school and work possibly account for the low number of students who completed the eighth grade.
Buxton's well-educated black teachers helped students meet state eighth-grade graduation requirements. To graduate, Buxton students, like all other students in Iowa, were required to pass the state eighth-grade examination, which was administered at least once a year. Students could retake the exam if they failed. In 1914 Buxton's teachers administered tests in February, May, and August. After students completed the exam, teachers sealed and mailed the tests to Des Moines to be scored. Those who passed were determined eligible for high school. According to the Bystander, Minnie London's entire eighth-grade class passed the state examination in 1911. In 1914, 38 students took the exam, and 18 students graduated with eighth-grade diplomas. On average, approximately 9 students per year graduated from Buxton's eighth grade. In the reports that enumerated graduates by sex, a total of 61 girls and 23 boys completed the eighth grade between 1912 and 1918. 79 Several accounts in the Bystander noted that a "large and appreciative audience" witnessed the eighth-grade commencement exercises. 82 Teachers, parents, and students from the town's predominantly white school and two predominantly blacks schools worked together to make these occasions pleasant for the children and their families.
Black teachers helped black Buxtonites determine whether high school or college was within reach for black children. Some working-and middle-class black Buxtonites sent their children to other Iowa towns to attend high school, and some sent their children on to college. The CCC completed a high school in Buxton in 1906; other coal-mining towns in Iowa, and coal towns in other states, tended not to have high schools. 83 In the only year that Buxton High School was open, 36 students enrolled. By 1907, the high school in Buxton had burned down, and CCC board members never constructed another school. 84 In 1911 the Iowa General Assembly passed a free-tuition law that required all towns with no high school to pay their students' tuition to attend any school in the state. The extent to which Buxton's black families took advantage of that law remains unclear. Long before the passage of the free-tuition law, black and white middle-class Buxtonites had developed a tradition of sending their children to other Iowa towns for high school. For example, Edward Carter's parents, who lived in Muchakinock and later in Buxton, sent him to high school in Oskaloosa, Iowa, and later to the University of Iowa, where he received a B.A. and an M.D. (1900) (1901) (1902) (1903) (1904) (1905) (1906) (1907) . He subsequently worked as the CCC's only African American doctor. Eva Bates graduated from Oskaloosa High School in 1903, and Vaeletta and Hubert London attended high school in Des Moines and Oskaloosa, respectively. Vaeletta London remembered that while attending high school, she lived with her aunt and later with a woman recommended to her family by the principal of the high school. Vaeletta and Hubert London went on to graduate from the University of Iowa. The Carter and London families had been with the CCC since the late 1880s and early 1890s; their longevity with the company provided them with the resources to build a strong family kinship network and a firm economic foundation for future generations. Both families used those resources to educate their children through the college level. 85 INTERRACIAL SCHOOLS and African American teachers proved to be crucial forces in shaping blacks' and whites' fond memories of Buxton. Both black and white former residents remember that schools were essential to maintaining the town's "racial harmony." The very presence of African American teachers challenged mainstream stereotypes about blacks' and women's intellectual inferiority, and stretched the commonly conscribed boundaries of race and gender through their involvement with formal educational organizations and institutions. Despite the continuous expansion of Jim Crow throughout the country and the rise of violence against blacks in the years immediately following World War I, Buxton remained a place where manifestations of racism and discrimination were minor relative to places such as Des Moines, which would not see a black teacher until 1946, and Waterloo, where officials barred African Americans from teaching until 1952. 86 
